












































 

 
 

Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world. 

Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Waikanae – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Boulcott School for the year ended 31 December 
2024 
 
The Auditor-General is the auditor of Boulcott School (the School). The Auditor-General has appointed 
me, Michael Rania, using the staff and resources of Moore Markhams Wellington Audit, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
We have audited the financial statements of the School on pages 2 to 19, which comprise the 
statement of financial position as at 31 December 2024, and the statement of comprehensive income, 
statement of changes in equity and statement of cash flows for the year then ended, and the notes to 
the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, the financial statements of the School: 
 present fairly, in all material respects: 

- its financial position as at 31 December 2024, and 
- its financial performance and its cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 15 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for Opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due 

to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

 We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 
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 We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1, 20 to 21, and pages 24 to 45 but does not include the financial statements, and 
our auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PSE 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with, or interests, in the School. 
 

 
 
Michael Rania | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 
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Statement of Variance 2025- reporting on our 2024 School Year 
 

School Name: Boulcott School School Number: 2813 

 

Strategic Aim  Teaching and learning is student focused                                     Kōwhai Team  

Annual Aim ● Raising Maths achievement in Year 4.  
● Improving achievement of boys’ writing in Kōwhai team 

Target ● Raise the achievement of 8 Year 4 students from below (or on the cusp) by explicitly teaching number 
knowledge and place value through planned, targeted warm-ups, group teaching and practice work.  

● Boost writing achievement of 8 boys by at least one sublevel by finding out what makes them tick as 
writers. Get to know which genres and topics they are more interested in and use these often as a lens 
for writing tasks.  

Baseline data ● At the end of 2023 
○ 83% of Year 3 students at or above in maths 
○ 73% of Year 3 students at or above in writing 
○ 81% of make students and 89% of females students at or above in writing. 

● At the beginning of 2024 
○ PAT maths for Year 4s identified gaps in place value, fractions and number sequence.  

 

Actions 
What did we do? 

Outcomes 
What happened? 

Reasons for variance 
Why did it happen? 

Evaluation 
Where to next? 

MATHS: At the beginning of 2024 we noted 
some gaps in number knowledge when 
completing a PAT maths analysis for our Year 4 
cohort. The gaps centred mainly around the 
areas of place value and fractions.  
Our goal was to boost the achievement of 8 
Year 4 students so that they all moved at least 

At the end of 2024 6 out of 8 
students were at the Middle or End 
of Level 2 for their OTJ.  
Two students were below. One 
was a new student in 2024 and has 
moved on in 2025. The other 
moved one sublevel but is still 
below. She did not make the gains 
in place value and fractions 

Teachers found that using targeted 
warm ups they were able to build 
knowledge as well as revisit it regularly, 
leading to greater retention.   
In Term 4 while teaching rational 
numbers we moved towards whole 
class teaching in maths and began 
‘teaching to the year level’ as now 

In 2025 we will use 
PR1ME as a structured 
programme to address 
the progress outcomes 
in the refreshed NZC.  
We will use data from 
the beginning of 2025 to 
identify gaps and target 



one curriculum sub levels during the 2024 
academic year.  
Our professional development in Mathematics 
supported us to use targeted, engaging whole 
class warm ups addressing gaps in number 
knowledge and to keep knowledge ‘on top’ 
when it wasn’t the main maths focus.  
 

knowledge that the other students 
did (evident in diagnostic, 
formative and summative 
assessment) Four of the students 
moved two sublevels, e,g, from 
the beginning of level 2 to the end 
of level 2.  

recommended by the MoE. We used 
the progress outcomes from the new 
NZC and found that our students were 
really engaged in rich task learning and 
teachers were pleasantly surprised by 
the progress their students made during 
the unit. In student reflections, fractions 
was an area they felt successful with.  

students. As a team we 
will continue to plan 
collaboratively, use 
targeted warm ups and 
have a rich task day 
each week.  

WRITING At the beginning of 2024 we noted 
that we had a group of boys who were able 
writers but were not achieving as well as they 
could have been. Anecdotally, we noted the 
boys were not very engaged in writing,  often 
did write very much or rushed through their 
writing.  
Teachers talked with their target students in the 
group about what they liked and disliked 
about writing, how teachers could help, things 
they liked to write about. For some students 
chromebooks were used as a tool at times. 
 

At the end of 2024 all but one of 
the boys had moved a sublevel in 
writing.  
The student who did not move a 
sublevel was below in writing at 
the end of 2024 as was another 
student who moved a sublevel but 
remained below.  
 
One of the students moved two 
sublevels during the year. 
 
 

For one of the students anxiety around 
writing is a big barrier to achievement.  
For the majority of the boys, the 
physical mechanics of writing are a 
barrier, with handwriting taking up 
cognitive load needed for composition. 
Near the end of the year, after some 
professional development in 
handwriting across the school we 
noticed a small improvement in the 
speed at which students write.  
 

In 2025 we will teach 
handwriting explicitly 5 
days a week for 20 
minutes. We have a 
progression to follow 
and speed checks to 
monitor improvement.  
As we participate in AfL 
schoolwide, we hope 
that what our students 
learn about beginning 
agentic learners will 
carry through into their 
writing.  
 

Planning for next Year (2025): 

School wide use of PR1ME to complement refreshed NZC Mathematics in conjunction with targeted warm ups and rich tasks.  
Two days of MoE Mathematics PLD 
Use of twice yearly standardised testing in Writing- e-asTTle 

 
 
 



Strategic Aim  Teaching and learning is student focused -                        Kahikatea 

Annual Aim ● Improving Mathematics outcomes for Y6 students 
● Raising Maths achievement for Māori students in Kahikatea 

Target ● Raise the mathematics achievement of 8 Year 6 students (currently below or on the cusp) by explicitly teaching number 
knowledge and place value through planned, targeted warm ups, group teaching and practice work.  

● Boost mathematics achievement of Māori students - targets set for individual students  

Baseline data At the end of 2023  
● 66% of Year 5 students were at or above for mathematics  
● The 2023 Year 5 cohort had the largest proportion of children (34% or 14 children) who were not achieving at the 

expected level in Mathematics. This was a decrease of 13% from the middle of 2023.  
At the beginning of 2024 

● PAT assessment data identified gaps in place value knowledge, rational number and strategy  
● Assessment data indicated significant gaps in students' 'essential knowledge' and understanding of operations was 

impeding progress in achievement at this level (e.g. recalling basic facts, and accurately dividing areas and sets, is 
essential for understanding fractions). 

● Teachers identified many target students had maths anxiety and / or passive learning dispositions which was a barrier to 
learning.  

 

Actions 
What did we do? 

Outcomes 
What happened? 

Reasons for variance 
Why did it happen? 

Evaluation 
Where to next? 

Teachers planned warm up 
activities targeted at 
addressing gaps and 
developing essential 
knowledge and strategies,  
 
Teachers undertook 
professional development led 
by Jackie Brown from 
ImpactEducation  that was 
focused on planning to meet 

Improving Mathematics outcomes for 
eight Y6 students 

● In the 2024 end of year OTJ, 4 
students moved two sublevels.  

● 4 students moved one 
sublevel.  

● 4 of the 8 target students 
selected were 'at' the 
expected level for their OTJ 
(either at the middle or end of 
Level 3). 

All target students made gains in with their 
mathematics achievement in 2024. Targeting 
lessons focused on filling essential knowledge 
gaps, and supporting students to develop 
strategies for independent problem solving 
were successful in raising achievement.  
Using materials and modelling problems in a 
variety of ways supported students to develop 
their understanding of higher level concepts. 
Using concrete materials support students to 
perform operations with more independence.   

In 2025 Boulcott School will use 
the PR1ME Mathematics 
programme to support our 
teaching of the refreshed 
mathematics curriculum.  
PR1ME follows the CPA model 
(Concrete, Pictorial, Abstract) 
that scaffolds learners through 
a structured programme that 
builds on prior knowledge.  



the needs of individual 
students and developing 
engaging thematic units of 
learning.  
  
Target students regularly 
worked in small groups for 
targeted support.  
 
Teachers focused on using a 
range of materials to model 
problems in multiple ways.  
 
Encouraging students to take 
an active role in their learning. 
Explicit teaching and 
co-construction 'active 
learning' and taking a growth 
mindset to challenging 
learning.   
 
Ensuring that struggling 
learners still had exposure to 
higher level concepts and 
opportunities for rich problem 
solving and working in mixed 
ability groups.   
 

● 4 students were nonetheless 
'below' the expected level for 
their OTJ. All 4 were at the 
beginning of Level 3 at the 
end of 2024, 1 sub-level below 
their expected level.  

● These students did not make 
the same gains as their peers 
with essential knowledge 
development and their 
understanding of rational 
numbers (fractions, ratio and 
proportions).   

 
Raising Maths achievement for Māori 
students in Kahikatea 

● At the end of 2024, 7 of 8 of 
the selected Māori students 
were 'at' the expected level 
for their OTJ.  

● 1 student was 'below' the 
expected level for their OTJ. 

● This student has diagnosed 
learning difficulty`.  

The students who were 'at' the expected level 
for their OTJ successfully progressed beyond 
using concrete materials and reliance on 
teacher guidance, to being able to 'image' 
problems and independently applying their 
growing essential knowledge when problem 
solving.  
The students who were 'below' expectations 
did not make the same gains in knowledge 
recall or independence. They were still reliant 
on concrete materials and illustrations to model 
and solve problems (relying on physically 
moving counters on a fraction shape to find ¼ 
of 20 for example) and did not progress to the 
independent imaging stage.    
Struggles with literacy impacted progress of 
some learners, as accessing and decoding the 
content at higher levels of the curriculum can 
be difficult.  
Four students who were not 'at' the expected 
level have diagnosed learning disabilities, 
including struggles with working memory and 
processing difficulties.  
Mathematics anxiety also had a noticeable 
impact on the achievement of some learners, 
negatively impacting their ability to 
independently engage with maths tasks.  

We will use data from the 
beginning of 2025 to identify 
gaps and target students.  
As a team we will continue to 
plan collaboratively, use 
targeted warm ups and have 
a rich task day each week.  
 
 
  

Planning for next Year (2025): 

 School wide use of the PR1ME mathematics programme to complement refreshed NZC Mathematics. 



Continue to use targeted warm ups, opportunities to engage with 'rich tasks', and targeted workshops and small group work as part of regular 
mathematics lessons.   
Teachers will participate in two days of Ministry of Education professional learning this year to support the implementation of the refreshed Mathematics 
Curriculum.  
At risk students will participate in the Accelerated Learning in Mathematics (ALiM) programme run by Lisa Hassel as part of her ALT role. Once Lisa has 
completed training, she will work with a target group of Kahikatea learners from the second half of T1.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Strategic Aim  Teaching and learning is student focused                               Harakeke  

Annual Aim ● Improving Maths Outcomes For Māori students in Harakeke 
● Improvement of Basic facts knowledge of Year 2 tamariki 
● Improvement of Fraction knowledge of Year 1 tamariki 

Target ● Move target Māori tamariki 2 curriculum levels in mathematics. 
● Raise the achievement of Year 2 students to be Stage 4 or higher in basic facts. In 2023, 58% achieved Stage 4 or higher, 

we will raise this to 75% of students. 
● Raise the achievement of Year 1 students who have been at school for 4 terms, to be Stage 2-3 or higher in fractions. In 

2023, 22% achieved Stage 2 or higher, we will raise this to 75% of students. 

Baseline data ● At the end of 2023 58% of Year 2 students achieved Stage 4 or higher in basic facts 
● In 2023, 22% of Year 1 students achieved Stage 2 or higher in fractions 

 

Actions 
What did we do? 

Outcomes 
What happened? 

Reasons for variance 
Why did it happen? 

Evaluation 
Where to next? 

Teachers became familiar with the  
2023 data for target students and 
identified specific gaps in their 
math knowledge and conceptual 
understanding.  
 
Once gaps were identified and 
taught, teachers planned to review 
specific content regularly 
throughout the year - focusing on 
little and often chunks of  instruction 
to impact retention of ideas.  
 
Teachers used lots of manipulative  
materials and made links to real life 

Improving Maths Outcomes for 
Māori students in Harakeke 
 

2024 End of year OTJ data showed 
that 4 of the 6 target students 
successfully moved 2 curriculum 
levels in 2024. 
- 1 student moved from 

beginning Level 1 to the end of 
Level 1 

- 3 students moved from the 
middle of Level 1 to beginning 
level 2 

 
The 2 students who only moved 1 
curriculum level in 2024 both still 

We were pleased with the progress of our Māori 
focus students. Teachers found that combining 
explicit teaching with quality independent 
practice, followed by regular check-ins in small 
groups and workshops, effectively reinforced the 
concepts and knowledge being taught.  

Of the 18 Year 2 students who did not achieve 
Stage 4 or higher in basic facts, there were other 
factors that most likely impacted achievement 
including; 

- 3 students were ESOL learners, 1 with delayed 
speech for his age 

- 2 students displayed anxiety around learning 
across all curriculum areas 

We will look at 2024 end 
of year data to identify 
areas where 
achievement needs to 
be raised and plan 
ways to target these 
accordingly.  
 
In 2025 we will use 
PRIME maths to support 
the teaching of Phase 1 
(Years 0-3) of the 
refreshed maths 
curriculum. In addition 
to this structured 
approach to teaching 



learning experiences to support the 
growth of fraction knowledge.  
 
Planned informal assessment was 
used throughout the year to track 
progress.  
 
Whole class teaching was used to 
ensure exposure for all students to 
concepts, then group work 
targeted individual needs.  
 
Teachers became more 
knowledgeable about the scope 
and sequence for teaching basic 
facts.  
 
School wide professional 
development with Jackie Brown led 
to changes in how we use maths 
warm ups as a way to  review prior 
skills and knowledge or introduce 
new Mathematical concepts.  
 

finished the year at the end of Level 
1 which is appropriate for a Year 2.  
 
Improvement of Basic facts 
knowledge of Year 2 tamariki 
 

2024 end of year data showed that 
59% of Year 2 students achieved 
Stage 4 or higher in basic facts.  
 
Improvement of Fraction knowledge 
of Year 1 tamariki 
 

2024 end of year data showed that 
84% of Year 1 students achieved 
Stage 2 or higher in fractions.  
 

- 2 students have global developmental delays 
- 3 students were referred for assessments with 

child development service 
- 1 student was new to the school in Term 4 
- 1 student had inconsistent attendance due to 

family circumstances 

The year 2 teachers also felt that this cohort did 
not have strong fine motor skills which also 
affected their ability to competently work with 
concrete materials when understanding new 
concepts. 

Year 1 teachers felt the success to raising 
achievement in Year 1 fraction knowledge was 
strongly linked to a few key points 

- Real world experiences of fractions was highly 
engaging for the children 

- Using consistent language made reviewing 
and revisiting ideas easier  

- Revisiting ideas more regularly throughout the 
year kept knowledge fresh 

maths which 
sequentially builds on 
skills, classes will 
continue to explore rich 
problem solving tasks.  
 
 
 

Planning for next Year (2025): 

- School wide use of PR1ME to support the teaching of the refreshed maths curriculum 
- Two days of MoE Mathematics PLD 
- Continue to target gaps with whole class warm ups and rich problem solving tasks.  
- Apply AFL learning to maths 

 



 
 
 
 

Kiwisport  

For the Year ended 31 December 2024 

 
Kiwisport is a government funding initiative to support student participation in organised 
sport 
The 2024 funding was used to: 

● Subsidise the school’s Learn to Swim programmes taught by qualified swimming 
coaches at Huia Pool. 

● Contribute towards employing staff to facilitate the coordination of sports teams, 
liaise with parents, coaches managers and outside agencies to promote involvement 
in sport. 

● Purchase sports equipment to provide educational activities outside the classroom 
and allow students to participate in sports events. 

Kiwisport funding does not cover these costs entirely, however is does go some way 
towards coordinating akonga involvement  and participation in sport at Boulcott School. 
The Board covers the remainder of the costs. 
 
 
 
 

Statement of Compliance with Employment Policy 

For the year ended 31 December 2024 the Boulcott School Board: 

● Has developed and implemented personnel policies, worked within policy and 
procedural frameworks to ensure the fair and proper treatment of employees in all 
aspects of their employment.  

● Has reviewed its compliance against both its personnel policies and procedures and 
can report that it meets all requirements and identified best practices. 

● Is a good employer and complies with the conditions contained in the employment 
contract of all staff employed by the Board. 

● Ensures that all employees and applicants for employment are treated according to 
their skills, qualifications and abilities, without bias or discrimination 

● Meets all Equal Opportunity requirements 



 
How our targets and actions give effect to Te Tiriti o Waitangi 
 

● Māori learners are achieving excellent and equitable education outcomes. 
● Staff are being upskilled to engage with Māori Learners and Whānau. 
● Whānau, hapū, iwi and Māori are participating in and making decisions about the 

education of Māori learners.  
● The identity, language and culture of Māori Learners and their whānau is supported 

and so this  strengthens belonging, engagement and achievement as Māori, so that 
Māori learners can actively participate in te ao Māori, Aotearoa and the wider world. 

● Our Local Curriculum is culturally appropriate, responsive and celebrates the 
diversity of our community. 

● Ākonga belong and know they have positive, valued contributions to make. Their 
gifts, strengths and cultural backgrounds are acknowledged, valued and built upon. 
Ākonga are supported to be strong and secure in their cultural identity and are 
enabled to have agency to succeed (rangatiratanga) 
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Sections in this Report 
 

1. Curriculum Progress Expectations 

2. Reading Achievement  

3. Writing Achievement  

4. Mathematics Achievement  

5. Māori Student Achievement  

6. Summary 

7. Monitoring Achievement  

8. Supporting and Raising Achievement  

 
Curriculum Progress Expectations 

 
 
 
 
 

● The blue shading on the table shows the expected curriculum level progression of students 
during their six years at Boulcott School .  

● The white areas represent above average progress and the grey represent below average 
progress.  

● To maintain expected progress there are three curriculum movements to be made over four 
reporting periods.   

● In 2024 we added a ‘pre level 1’ category to show children who are not yet working within the NZ 
School Curriculum levels.  

 
 
 
This is likely to be the final time we will report on student achievement using curriculum levels as we are 
now using Te Maitaiaho- the refreshed curriculum for both English and Mathematics in 2025.  
 

 



Reading Achievement 
Reading  – Percentage At/Above 

  Mid 
2019 

End 
2019 

Mid 
2020 

End 
2020 

Mid 
2021 

End 
2021 

Mid 
2022 

End 
2022 

Mid 
2023 

End 
2023 

Mid 
2024 

End 
2024 

School 94 92 - 93 89 91 89 93 92 91 87 90 

Year 1 100 100 - 100 100 100 100 100 100 100 96 100 

Year 2 90 96 - 92 86 98 84 100 96 96 78 96 

Year 3  96 89 - 94 80 83 75 91 81 83 89 84 

Year 4 97 93 - 95 93 95 95 95 95 94 85 89 

Year 5 96 77 - 83 84 79 91 90 88 80 85 81 

Year 6 89 85 - 88 89 83 89 89 93 90 86 81 

 
 
By Year Level 

 
 
 
 
 
 

Whole School by Gender 
 

 
 
 
 
 
 
 
 

 
 



 
 
 
 
 
 
 
 
 
 
 
 
 

 
At and Above, Below and Well Below 

● Ninety percent of Boulcott School students were reading at or above the expected level at the 
end of 2024, which is very similar to our historic data.  

● Our achievement is highest in the first two years of school when children are learning to decode 
words.  

● Our data overtime shows that on average, 86% of Year 6 students leave Boulcott School reading 
at or above an age appropriate level.  

● Eighty one percent of our Year 5 and 6 students  were reading at or above the expected level at 
the end of 2024.  

● Of the 26 students below in Reading across the school, just two have not received support in 
Literacy or English Language in the past two years.  

● The three students below in Year 2 all have identified learning needs and receive additional 
support.  

● The five students who were well below in Year 3, are all male. 
● Six of the nine students in Year 3 who were below in Reading started at Boulcott in 2024.  
● Five of the nine students in Year 5 who were below in Reading started at Boulcott as Year 4s or 

Year 5s.  
● There is a 6% difference in the Reading achievement of boys and girls, with girls achievement 

being higher.  
● Achievement in Reading is consistent across all ethnicities with the exception of our Pasifika 

students.   
● There are 11 Pasifika students at Boulcott School. Two of these students were below in Reading 

at the end of 2024.  
● Ninety four percent of Māori students are reading at or above the expected level compared to 

90% of NZE students.  
● More Maori students are at or above the expected level in Reading than any other ethnic group.  

 

 



 
Writing Achievement 
Writing – Percentage At/Above 

  Mid 
2019 

End 
2019 

Mid 
2020 

End 
2020 

Mid 
2021 

End 
2021 

Mid 
2022 

End 
2022 

Mid 
2023 

End 
2023 

Mid 
2024 

End 
2024 

School 84 86 - 85 85 84 89 89 87 85 84 83 

Year 1 100 100 - 98 100 100 100 100 100 100 96 100 

Year 2  90 96 - 85 90 94 98 100 86 96 80 96 

Year 3 82 71 - 87 85 71 85 83 88 73 90 81 

Year 4 81 90 - 90 90 91 90 90 91 87 88 87 

Year 5 84 44 - 70 77 65 83 73 77 63 74 54 

Year 6 74 73 - 70 69 70 87 83 83 83 72 65 

 
By Year Level 
 
 

 
 
Whole School by Gender  
 
 

 
 
 

 
 
 



 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

At and Above, Below and Well Below 
 
 

● Eighty three percent of Boulcott School student’s Writing was at or above the expected level at 
the end of 2024. There has been a slight downward trend from a peak of 89% in 2022.  

● Achievement is highest in the first two years of school. 
● Our data overtime shows that on average, 74% of Year 6 students leave Boulcott School writing 

at or above the expected level.  
● In 2024, 65% of Year 6 students were at or above the expected level in Writing.  
● In 2024,  54% percent of our Year 5 students were writing at the appropriate level. This was a 

drop of 33% from the year previous. The majority of the Year 5 students below in Writing (our 
current Year 6 cohort) did not make the transition from the end of Level 2 into Level 3 of the 
curriculum. The majority of these students have had Literacy Support in the past.  

● The five students who were well below in Writing in Year 3, are the same students who were well 
below in Reading.  

● The gender difference in writing is more than double that of Reading or Mathematics.  
● There is a 13% difference in the Writing achievement of boys and girls, with girls' achievement 

being higher.  
● There is a range of 22% in Writing achievement across ethnic groups with 100% of MELAA 

students writing at the expected level compared to 78% of Māori students and 85% of New 
Zealand European students.  

● The two Pasifika students who were below in Reading,  were also below in Writing. They have 
both receives extra support in literacy.  

● Writing achievement is lowest for our Māori male students, with 73% at or above.  
● In our current Year 6 cohort (Year 5 2024) 5 out of 7 of Maori males are below in Writing as are 3 

out 7 of Māori females. 
● Our Year 6 students who are below in writing will be a focus of our Accelerated Learning 

Programme in 2025.  



Mathematics Achievement  
Maths – Percentage At/Above 

 Mid 
2019 

End 
2019 

Mid 
2020 

End 
2020 

Mid 
2021 

End 
2021 

Mid 
2022 

End 
2022 

Mid 
2023 

End 
2023 

Mid 
2024 

End 
2024 

School 89 87 - 90 89 88 94 88 92 87 88 88 

Year 1 100 100 - 100 100 100 100 100 100 100 96 100 

Year 2  90 91 - 100 98 100 100 100 95 98 88 94 

Year 3 84 60 - 89 92 86 94 85 96 83 98 90 

Year 4 86 81 - 95 90 88 97 83 91 87 90 91 

Year 5 87 62 - 84 70 72 88 74 79 66 75 70 

Year 6 87 83 - 78 80 76 83 78 88 83 77 72 

 
By Year Level 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Whole School by Gender  

 
 
 
 
 
 
 
 
 
 
 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

At and Above, Below and Well Below 

● Eighty-eight percent of Boulcott School students were at or above the expected level in 

Mathematics at the end of 2024.  

● Achievement was highest in the first two years of school. 

● Our data overtime shows that on average, 78% of Year 6 students leave Boulcott School at or 

above the expected level in Mathematics.  

● There is a 6% difference in the Mathematics achievement of boys and girls, with boys’ 

achievement being higher.  

● In the Junior school, 11 Year 2s were above in Mathematics. Of those students, 7 were boys and 

4 were girls.  

● Of students below in Mathematics, gender differences are not apparent until Year 5. In this cohort 

(2025 Year 6), 16 students were below in Mathematics, with only one being male.  

● Achievement in Mathematics is consistent across all ethnicities other than MELAA (100%) 

● Ninety percent of Maori students were at or above the expected level in Mathematics compared 

to 90.3% of New Zealand European students.  

● Our Year 6 female students who are below in Mathematics will be a focus of our Accelerated 

Learning Programme in 2025.  

 
 
 

 



Maori Student Achievement 
 

Maori Students in 2025 Cohorts 
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Total  

21% (7) 15% (9) 18% (8) 13% (8) 17% (9) 26% (14) 18% (55) 

 

 
At and Above, Below and Well Below 

 
Maori Student Achievement - percentage 

 Above At Below Well below 

 Maori NZE Maori NZE Maori NZE Maori NZE 

Reading 4% 11.3% 90% 78.9% 4% 7.5% 2% 2.3% 

Writing 4% 2.2% 74% 82.8% 20% 11.9% 2% 3% 

Maths 10% 14.2% 80% 76.1% 8% 7.5% 2% 2.2% 

 
● We have 55 students who identify as Māori at Boulcott School in 2025.  
● Twenty-six percent of our 2025 Year 6 cohort identify as Maori, compared to 15-18% of other 

cohorts.  
● In both Reading and Mathematics Māori students at Boulcott School achievement is equitable.  
● In Reading 94% of Māori students are at or above the expected level, compared to 90% of NZE 

students and 90% schoolwide.  
● In Mathematics 90% of Māori students are at or above the expected level, compared to 90% of 

NZE students and 88% schoolwide.  
● In Reading and Mathematics there are less Māori students achieving above the expected level 

when compared to NZE students.  
● In Writing there is disparity between the achievement of our Māori students and NZE students, 

with 78% of Māori students at or above the expected level compared to 85% of NZE students and 
85% schoolwide.  

● Twenty-three percent of Māori males are below in writing compared to 16% of NZE males and 
15% of males schoolwide.  



Summary 
 

Overall we are very pleased with the 2024 end of year data for our kura. Small fluctuations in overall achievement 
can be attributed to students moving in and out of the school as our Year 6 cohorts leave and Year 1 cohorts begin 
their time at Boulcott School.  
We are pleased to see strong achievement results across all areas of the curriculum for our tamariki Māori, 
although Writing remains a concern in comparison to other cohorts.  
 
Percentage of all Students At/Above Expected Curriculum Level 

 Mid 2023 End 2023 Mid 2024 End 2024 

Reading 92% 91% 87% 90% 

Writing  87% 85% 84% 83% 

Mathematics 92% 87% 88% 88% 

 
 
Percentage of Māori Students At/Above Expected Curriculum Level 

 Mid 2023 End 2023 Mid 2024 End 2024 

Reading 96% 92% 81% 94% 

Writing  88% 81% 79% 78% 

Mathematics 92% 87% 82% 90% 

 
 

 
Monitoring Achievement 

 
Student achievement in all curriculum areas is regularly monitored according to our School-wide Assessment Map. 
This supports our kaiako in making informed judgements about achievement and next learning steps, as well as 
helping us maintain consistency in our judgements.  
2025 will be a year of unknowns and new developments with Ministry of Education changes pending in both 
English and Mathematics and Statistics as well as assessment and reporting on these areas. At this stage of the 
year we are still unsure about what we will be reporting to whānau on as Curriculum Levels have been replaced 
with Phases of Learning.  
Assessment tools we have previously are not yet aligned with Te Mataiaho, the refreshed curriculum.  We have 
adapted our assessment map to include twice yearly standardised testing Writing for Years 3 to 6 and in 
Mathematics and Reading for Year 4-6. We will wait to hear about changes that will enable us to move this down to 
include Year 3.  
In addition to regular assessment, students of concern are monitored more closely by teachers and discussed 
regularly with Team Leaders and colleagues to ensure the best possible outcomes.  
 
There are several cohorts that we will monitor closely during 2025:  

● Māori male students in Writing schoolwide 
● A group of five male students in Year 4 2025 
● Year 6 girls Mathematics 
● Year 6 Maori students’ writing 

 
 



 
Supporting and Raising Achievement 

 
Literacy 
In 2025 we are fortunate to have been able to have Lisa Hassell move from a classroom role into a new role as our 
Accelerated Learning Teacher (ALT).  In Term 1 Lisa will work full time as our ALT and from Term 2 onwards she 
will work in this role Monday-Thursday, with Fridays teaching Room 9 (Leadership Release). Lisa will also continue 
to lead Literacy schoolwide.  

In Term 1 Lisa will work with students low in reading in Years 3 and 4 and she will work with a group of Year 6 
students who are below in Writing. Some of this group of students are right on the cusp of below/at and we are 
expecting that the extra support will make a big difference to this group. Additionally, all our Year 5 and 6 teachers, 
as well as newer teachers further down the school, will participate in the three day Ministry of Education Structured 
Literacy PLD in the first half of 2025.  

 
Mathematics 
In 2025 Boulcott School will begin to use Scholastic PR1ME Mathematics to support our teaching of the new 
curriculum. This approach is based on a model called CPA (Concrete, Pictorial, Abstract) and carefully scaffolding 
learners. The new curriculum is also very structured with learning in one year, being built on in the next. 

Our teachers participated in the first of four Ministry of Education Mathematics Curriculum days before school 
began for 2025 and have the second day coming up in Term 2 (date TBC). Teachers are feeling positive about the 
new Mathematics curriculum and raising achievement of our tauira.  

In addition, Lisa Hassell will be taking part in a professional development programme called Accelerated Learning 
in Mathematics (ALiM) and part of her ALT role. This involves eight days of training through the year. Lisa will start 
working with learners in the second half of Term 1, focusing on our target group of female students in Kahikatea.  

 
Māori students 
As a staff we continue to work on our knowledge of Te Reo Māori and Te Ao Māori with the support of, Molly 
Weaver and our Whānau Rōpu. Karakia, waiata and staff mihimihi are included in staff hui each week.  

We are excited to be joining Kura Ahurea in 2025.  Kura Ahurea is a cultural support kaupapa that provides a Te 
Ātiawa ki Te Whanganui a Tara/Taranaki Whānui perspective on local historical narratives, tikanga and kawa. Molly 
Weaver and Brigit Scahill will be our lead teachers who will attend a wananga each term and bring their new 
learning back to our kura.  

In Term 1 our Harakeke and Kōwhia students are participating in Kapa haka and our Kahikatea students will do so 
in Term 2.  

 

English Language Learners 

In 2025 we have over 80 students at Boulcott School who are English Language Learners (ELLs). Our ELLs who 
are at the very beginning of their English language journey will work with our ALT teacher for several sessions each 
week in small groups through purposeful role-play tasks. Other students will receive in class support or support via 
a teacher aide lead group.  

 
Jo Lock 
March 2025 
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